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Introduction 


Mora education is aan generating attention in both the popular 
press and the educational literature. EC is one of those topics whose 
Importance seems only to be outshone by ity complesities thacrun the 
gamut from issues of theory to problems of application in schools and 
chesrooms. And like most really important questions, it dogs not lend 
itself to easy forniulas or quick answers. The purpose of this fastback ts 
to lay bare the major issues of theory and public policy and to suggest 
how educators might approach their roles as moral educators in the 
real world of schools. 

Before getting to those issues something needs to be said about the 
term “moral education” and how itis to be used in this fastback. Many 
people are put off by the term. For some, it connotes repressive acuions 
or puritanical attitudes. For others, it immediately sets up a we-diey 
controversy: “Will we teach our morality ot theirs?” While it might 
satisfy some to use a less loaded term such as “civil educauon,” chs ts 
inerely a cosinetic effect. The issues residing beneath the term do touch 
deeply felt attitudes, values, and beliefs: but there is litde to be gained 
from hiding behind a new term, Also, the term “motaleducation™ has a 
substantial history, and a change of terms would cucus off from that 
rich history, 4 

Another problem with the term “moral education” is that it has 
many different meanings. Even meanings of the word “education” 
vary from conditioning individuals to make new responses to sumuli 
to introducing people to the best of what civilization has to offer. So 
too, the word “moral” has meanings ranging all the way from what 


e.2) 


someone decides feel good una particular situation to whit God has ae 
vealed to be good and correct, Whilertimas not eliminate the ambien: 
Hes, in this fastback T shall ave mara education ta mean what the 
school dors, directly and indiectly, to allect both the sadents’ ethical 
behavior and then capacity ta think about issues of right and wrong, 

Hhorder taevplore the issuesaind problem siounding notaledu: 


aition, Phave used cc question-atd-angwet formal Gist as tn inten tew, 


Questions of Definition 


QQ: Could [begin by asking a few questions about you definition? For 
instance, whatde you mean by "What the school dogs, directly aid in- 


thirty. 


Az Fine, Lmiean by those words the things that are conseiousty on a 
copscionyly done by teachers and administrators in the couse of day 
ob school vear, front ordering textbooks to holding examinations, 
© onconseling noubled childten todealing with disgruntled parents, 
Some ol the things we educitony do--some of out interventions 1 the 
asevol children—ane ditectand planed and conscious, For insane a 
conscious decision is anade that the fifth graders ina particular school 
will have nvents minutes of ourdoor exercise at midmionning everv atv, 
weather permitting, That, ike other cuniculi deasions, iyi dieet 
intervention, Lhe caldren get fresh aa, ran around and vet large nese 
cle exercise, at come back ready to refocus an aeademic tisks, On the 
playground, though, a handlul al bovs regularly’ bully Randy to the 
pore Hatt he fears recess and dieads coming to schoal, Phis bullying 
andl Randy's reaction is an unphanned, aicanscios, and indirectcar: 
naular elect. Consider another exampte: A high school history teacher 
believes teat students lear more if she involves them in debates over 
Mitetpretations af paruabar historical events, In onder to-do this she 
wptcilly divides the classes inte two debate leans, bows against gi, 
Phe direct. conscious interventions lead 10 learning historical facts and 
mer pretatons: also, some skills an how todebute, Theindnect and an: 
conscious intervention reinforces the idea that males cad females are 


aadversaties which perpetuates the so-called war between the sexes, 
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Qs What about the athe pant of the definition "affect ethical behay- 


ior and capacity to think about issues al neht and wrong? 


As This refers to the school’s role in clarifying what ts ethical behav: 
ior. For instance, bullving, Iving, or cheating will not be tolerated, On 
the other hand, promptness, cuefully done work, arid furness an deal 
ings among people ty sessed. As to thinking, the schools gssistant all 
kinds of thinking—ftom mathematical to intuitive, The everyday 
human interaction in schools and the content of the many curric alum 
areas offer situations through which teachers und students quite natu: 
rally confront issues of what is morally coueet and incorent, And, 
again, with both thinking and behavior, there are things the scion! 
consciously and unconsciously teaches, consciously through the overt 
curriculum and unconsciously through the covert or hidden cizien- 
tum, My suspicion is that the hidden, moral curriculum ol theschool ts 


very strong inderd, 


QJ: fs moral education just another fad, somedhing else to keep every: 
one’s mind off the school’s essential task of promoting learning? 


As [couldn't disagtee more! Nothing could be farther from a fad. 
Moral education has been a responsibility af the schoals from their 
beginning. The great Greek philosophers like Socrates, Plato,and Atty: 
totte sere all concerned with moral education and devoted much atten- 
tion to it. The great educational thinkers like Quinuilian, Comenius, 
and Pestaloui saw the moral development of children as. an mtegral 
part of the school's role, The nineteenth-century English philosopher, 
Herbert Spencer, believed the central goal of education wo bethe format 
tion of high moral character, In our own country such educauonal re- 
formers as Tlorace Mann and John Dewey saw teachers and schools as 
crucial to the moral education of youth and the moral health of the 
society, There have been some things done under the banner of moral 
education that have been faddish, but tha: is nothing new. In the 
last few years there has been a "back to the basics” movement, Without 
getting into just what people mean by “basics” and whether or not that 
is a faddish movement, let me ask you, What could be mace baste for 
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eihucation than to help children grapple with ivuesol right anid wrong 


anil help ahem become etacal, socially iesponsible individnals? 


Q: Mluightitisnota fal Butistelegal? Canateacher obits lool yey. 
rem engage im moral educition without worving about beme hauled 


ile Count? 


As Koo what itis worth, Eelunk the icc that sthaal people te heing 
sued with such frequency isa teal ndication ol the meakdawn aLiust 
We don't know how ro deal with controversy reasoretbiy 1a Laces 
face way, so we nun to the Kivvers to make sine OWE Own velfinteresty 
served or that we ate protected against someone else's self-anterest. But 
let me get back to vour question, 

A few vens ago a researcher, Nicholas Sanders, looked: at al the 
ate education charters amd state codes he could get hay hands on and 
examined then for references to moral education or the tein ling al 
values aan the skills of citizenship, He found support lor moral eda 
sion in Wal the dt codes he was abletoobiaiat, The words were differ 
ent {rom state to state, but the intentions were quite cleats The v hools 
are expected to promote moral thinking and behavion, Qn the other 
hand, there seems to be little in the state codes to suggest hit the 
chools should not consciously wv to bea moral force the lives of stu- 
dents, Aswinh evervthing else, though, therights ol the individual have 
to he respected and vchooly qnnat da such foolish things ay promate 
rial intolerance ov sonte other anti-social, unemocn an behav tor, 

By the wav, the founders of out country cleatly saw the necessity tor 
moral edueation in the schools to inure democratic state Writing in 
F78aahout an cdtteational plan for hishome stateol Virgima, Thome 
Jelferson said sucha plan “would have raised the misy of peapleto the 
high ground of moral reyponsibility necessity ta their own safety and 
onderly government.” Jolie Adam wrote, “Religion, morality and 
knowledge being necessary fo good government and the happiness af 
manaind, schools and means of legisturton shall forever he encauraged 
by the states.” In general, the P vung bathers perceived public edi 
cation as central to theit nobleexpetiment because they envisioned the 


schoot's role as fostering a moral perception of social allan. 
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AL [het seemis Hobe loth cleat evden thactheteissugpent fn [8H 
Whe Gallup poll of public attitudes towand education published inthe 
Phe Delta Kappan wndicated that 7% al the Amer an people Lavuted 
v¢hool instar tion that would deal wath anoels and mana behest, 
Phiv as exactly the same prricemage 1 favor af the sw tiool iakine an 
sce role iit monal education five veanseattier when the VaTe UeSTIOH 
wasasked In that same sea, Lida surses of Phi Beha happur'sawa 
membership and found that 88% of theedu wal ytespondine expressed 
the view that the scliools shoud be wuvely involved in moral educa: 
tion. These ane, tu avs ptessivel high percentaves of Minenicans to 


ager on anything, particularly vonething that as alleged to be so 
contoversal. 


Moral Education: Pro and Con 


(): Ins ar vtewewvtineh Ltake thas for theschonl’s heme mmohel= 
what ave the hest reasons for and against rwmab education uy the 


shoals? 


AS There ty cealy a cave on cart side, an SOIL AME Contec, Ean 
[vor of the schoal bene invefved 

Let's start with the case agamst, Fist, nerals aad values are alten 
very personal. There is toa mich diversity =-chversity that pmst he ye. 
yereb—to Tease a progr an af manal education in our schauls, Some 
Gros or tndividaaly would be offended. Second. mot) education 
would he difficult to de wahout ndoctimnating. Leaetine what ty 
Good nd bad starry tational planes, | holder gener tion tinpaayey 
View's ail values on the soung, Schonly shouted not be engaged IN AN 
dactinauon. Chitd, morals and values are very comples. Avetetchery 
hve ice fon soctery awhuat ciediem showed cv gal thitsh jv this ane’ 
Ihe have no special airing or expertise rn these anatters, Fourth i 
Hie vthoaly ake ont and de pot job at, there wall be wenidie ae 
ACTON gait ME of the enemes ot the schools wall comeont al the 
wovelivork, atid the support that does exist wl he evened tattle. Ur 
waukl stiipls be asking tor touble, 

Fiat's the cave for the syaposition 

Now, Fete make the case for and, dong the wa, speak tone of 
the pountstaive above, Fst thivis wotsariethimene, As tuedtoin: 
dicite euler, the schools tive alway bee ouked tay ane sorter ol 
moral education. Sure, much of this ata is munky and thetesae mam 
tjvesivons tinatiswered, have that ay quate stanly the was hmes are in 


thisamengal Lie, Chatas mat cvalid reason toyed otal edie ation, 
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vouth-related problems from drug andaleahol abuse tothe high tate of 
teenage suicides to sexual promiscutty. Although many people are con: 
vanced that youth dre mare morally at sea than ever before, Leamnor say 
that T know this with any surety. Edo believe, though, that voung 
people are conftonted with many mote morally ambiguous problems 
than earlier generations, and they have less and less support in under- 
standing and resolving them, The family asa teaching unitisweak, So 
15 the Church. Television teaches a great deal, and there are real ques 
(ions as to its impact on the moral thinking and behavior of children, 
who clearly are growing vp ina different world, A few veus aga eco: 
nomic histonan Robert Heilbroner wrote a book titled On the Human 
Prospect in which he reviews all of the probable catastrophes confront 
ing society—fromt the probability of our becoming involved ina ni 
clear war to our chances of surviving without doing serious damage to 
the ecosysient. Heibroner concludes thet what really las people upset 
is their inability. to pass on their valuesprevumably cherished 
valuesto their young, Something seems to have stiously impaired 
the process hat worked in the past 

Third, there we things that teachers have always done that havea 
positive moral effect on children, Also, there are some newer ap. 
proaches to moral growth and development which [vill outline later, 
Bait neither of these requires teachers to be trained as moral philoyos 
phers or to be certified ay satis, 

Fourth, whether a teacher or a school is to be involved in motalrdu: 
cahonis nota matter of choice, Moral education w inevitable, But how 
ote caches moral edaration 1s a choice, What as taught or allowed to 
happen is aly a choice, Lerme put it this way: You cannot send sis: 
year-old children to school for six hours acy, for [BO davs a year for [2 
oF years, invalve thent i all sorts of interpersonal situations from 
dc otoon (0 playground, expose them to the history and Literature of 
the Luuman race and not affect them morally, Education is not a value 
fiee activity. Issues of personal and socktl values and morality are 
waver into the very fabric ofschool. The question should he haw to do 
i, 


Approaches to Moral Education 


Q: Could we go then to ways teachers can consciously engage in moral 


education? Or, as you Gull it the "how" of moral education? 


As Fine, One way to answer the “how” question isthe “three B's" ap- 
peach axl another is to luo at some of the alternatives cuntenty bes 


Ing practiced, 


Q: Three F's? 


At Yes, that stands for Exhortation, Evaniple, and Experience—tisee 
wave childien are morally educated ii oursehools and throughout the 
world, forthat matter, Phe first £, Extortation, refers to peaple telling 
children what is right and wrong, mging then to hebaase in this way 
and notin thatwayand, in general, instructing them to live byacertain 
set af standards. A good deal of this gars on in aut schoaly, Sometimes 
it is subtie exhortation; sometimes 1 ty not so subtle. 

The second B, Example, refers to the moral or etlucal model pro: 
vided by the teachers or, lor thatmatter, other students, Li pyscholagy 
we refer lo this as learning by modeling, Phestudent seesa certamn ty pe 
of behavior—both words and actions—and imitates, For ansgunce, l 
stuiderit sees an escunple of emotional contra ashen a classmate 1s quite 
hue to the teacher who respons firmly but with clear respect for the 
offending student, The teacher is modelinga certain wav of responding 
to conlict Lf the student hats a positive regard for the teacher, there ts t 
higher probability that he will respond in Hike manner ina similar situ 
ation than if he has litle regard for the teacher, Of course, long belore 
psychology came up with the term “modeling behavior,” wespoke of 


many of as t0 foget that whether we are teaching long diviston, ot 
yeographiy, or keeping order ‘athe kanchroom, we are modeling all 
sorts of other things for cilden, sind prime among them is moral 
behavior. 

But ferme moveon torhe thind E, Experience, which iefersto those 
situations that involve students actively 10 experiences where they te 
respond with ethical or moral behavior, There are different aypes al 
mnoral experience. For instance, the student becomes involved 1n a 
debate about the American tise ofthe atomic bere on Japan in World 
War Hl, Here the experience ts primarily intellectual or verbal, Or 
another example; Suppose the teacher asks the students to give up ther 
Saturday mornings to pick up the debrisaround the playground, The 
students are ina very diflerent experience involving bath mind and 
hocly, They are doing things with moral content, rather than just talk: 
ingabout what is ight or correct. would Like to comme back to this pat 
Licular type of experience, Meanwhile, { hope it is clear Hat cach of 
these approaches cant be divected by selfish as well as positive mo- 
dives—an example ia beat bad example; an expe lence can teach stil 
dents not to trust orvers andl to Fook ont for “umber ene.” 

But let's move Gr. Another way 10 Took at inoral education iy to 
examine some of the actual approaches avaufable 10 tex hiets unl 
ccloools, Let me suggest four approaches currently being used dat de. 
serve study and comparison, They are values larification, roguitive 


nor developmedtt, value analysts aint teaching a set af values. 


Values Clarification 

‘The first, aanl by far the most poplin of these approaches tycalied 
values ckanifieation, Some key liguies in the developatent of this tp 
proce ate the fare Lows Rath, Sidney Simon, Merrill Haran, ae 
Howard Rinsehembaunn to name just few. The meaning of values 
clarification iy in the term, ‘The student ts gwen the opportunity to 
grapple with issues ol personal prcterenee, and 10 discover ov clatily 
what for she believes on ualds dear, Some uf these ists relate lope 
sonal preferences, for example, the ase of leiste time; but many deal 


wid decyat tial issues, stich a ony anitunde toward Certatn aite, 


Ih 


values to the sfce, amd they al hen what other students believe, 


Values clanaacation uses a seven step sce of valuing fram simply 
mnakinga preferential hone roaetuallyactingonone’shaice 10 can 


sistent was, Liveffedd, the scale suggests shar oi: values should natests 


an just the seabial Tove, bat should be acted upon in ou regula lite, 


tu the fast [flee yeas adv eacates of values chatification have been 


very active I developing classtoomt simulations and gantes and 1) 
holding workshops and conferences for teachers. Phe clastaom mate: 
rials, which ane widely available anid easy to use, are designed 10 help 
dyer dhe staal on partici c:uestions ul 


students become awate Of W 
"iv har would yuu doll 


vale, Fur instance, teacher might ask ks, 
vont sudddenly received unpise gilt of SUM Wold vou put itin the 
hank? Give it to charity: Spend i on yourself” Then the tet her goes 
round the room giving each student a opportunity 101 pont or to 
say “pass” If heat she prefers. Values clarification isnot sup-aovel fo be 
voeveave an anny way, Ln tit same vel, the teachers are expected to be 
qquice open am accepting of sturTertt Lespanse’. Teachers give the 


avr views, but should do son a manne! that isniatauthontaran, Bat 


hack go the S100, 

“Phe peacher may record the frequency of each clivice aller going 
ask {or comment ont how tomer patel the tally. O1 
“Noy, Jet's suppose Vout 


around the anmnantl 
the eeactner might change te ttles andl say, 
S00 ge your must spi 10m conuivell, an 


were elven the surplise 
ant world you choose?” Typically the 


gomnel! ing sur wall, Oka, wt 
neaebnes accepls the studlemts:aiswets, Hal pci, tot jstilae ations al 
choices on in any Way’ PUL students on the defensive 
Fasertially, the values Lunfication applocly attempts Tu get ste 
dents engagert 1 a process a choosing, prizing, and acting on Hen 
camentt held values, The forced chiowe sclieme described above ly jst 
emploved, Among the mars athersare the valle 


cane the poblic imenvtew, 


oneal many tuethods 


cnveaneaunt stiategy, thie saluesherts Saegs 


bry the vale continuum exercise (ie teacher draws line on (lie 


boogie to represent Lunges 4 upition onacantoverstaliopir, Theens 


af the Sine sepaesent the esteem pasitions, For instante the teacher 


se 
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the statement “no control.” The teacher indicates that between these 
two ends there are numerous other positions, and she asks mdividual 
students to indicate where on the continuum their views lie. The stu: 
dents are asked to briefly desersbe their positions without giving then 
reasons for holding the positions. 

In the values sheets strategy students are given a written statement 
outlining a particular value that might, for example, deal with cvvil 
liberties ar cerain social policies, Students are asked to write theirown 
responses 10 these statements, Qecasionally, the teacher uses the event 
for class discussion, but the major emphasis is on having the students 
think through and write their own value statements, 

With the public interview strategy the teacher lists a number of 
topics on the board such as family life, money, sports, politics, bow girl 
relationships, and smorgashord (meaning a wide ranging discussion), 
The teacher asks for volunteers to be inters tewed on atopic of their own 
choasing, Once there isa volunteer, the teacher engages the studentin a 
pulllic interview, The teacher may ask any question, but the student is 
free to pass on any question he feels is too personitl or doesn't wish to 
answer, However, if he does answer a particular question, this gives 
him the right to ask the same question of the teacher, This opportunity 
to “pass” and the opportunity to ask any question you have answered 
provides a useful check on invasions of privacy when using the public 
interview stategy, These are just a few ol the many strategies that the 
values clarification people have developed over the ast several vears, 

Values clarification advocates have made Lavish claims about the 
efficacy of this pracess, According to some enthusiasts, a values ¢luifi- 
catlon program is supposed to cure tendencies toward apathy, flight 
ness, uncertainty, inconsistency, drifting, over conformity, aver diss 
senting, and role playing, Conversely its supposed to help vouth be. 
come positive, purposeful, enthusiastic, proud, and consistent, There 
have been a nuinber of evaluations of values clartfieation programs, 
and most serious researchers do not believe these claims are upheld cm: 
pirically, 


EEE IEEE TT CCC WD, HOY CUE TROUT 
vate students to think about issues, but as teachers they do not have to 
lake responsibility for dealing fully with the complesities of each issue 
They teed they have done their job by getting soung people to confiont 
these value questions and by indicating to chem that they believe the 
comfrontation iy important, 

Values clarfeation is not without its critics, however, Some critics 
are disturbed with the values clarification approach because it does not 
make d distinction between moral and non-moral valves, A student's 
preference for leisure tine activities-not usually a moral issue-~gets 
jumbled together with preference en issues of interpersonal fairness 
and sockal justice and on suey problems as entrenched poverty, euthia 
hasta and geneue marmpudation, Others feel it is immensely super 
ficial, often involiing students in heady issues without careful use of 
the head, Saud another way, students express their opinions on moral 
issues and Listen to the opinionsof others, Often, however, the essential 
moral isstiey ave not subjected to thoughtful analysis with carefal ser: 
tinv of evidence, examination of the lessonsof history, or he testimony 
of experts, So the student may end up, on the ane hand, with the idea 
(hat umportant moral ssues da not need to be subjected! to careful and 
thoughtlul analysis and, on the other, that his or her opinion ona 
moral issue iy just ay good as anvbody else's, 

Sull, isa movement with tgreat deal ofappeal to teachers and st 
dents and, as such, i should be understood by yeople involved with 
mnotal education, White ity surtounded by uncettaintiesand potential 
hives tthe hanes of a thougheful teacher { ywuspect it hats gieat posi 


tive value, particularly itis not the only approadh ves 


Cognitive Moral Development 
Q); {have read recently ahout the work in moral education of Heavard 
prvehologist Lawrence Kohlberg. Are you familiar with it? 


A’ Yes. Kalilberg is the central figure in the second approach called 
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name, let's simply call tt moralslevelopment, However, weneed to keey 
siglitof the fact that itis.a theory thatdeals with cognitive development 
and is concerned with Row we think=thar is, the structure af think: 
ing—rather than wha we think or what we do, 

While values clarification was developed by educatony aud as rather 
heht on theory, moral development has come te us from theory build: 
ing and psychological research, Only in recent years has there been an 
attempt to apply ito the classroom, The key individual associated 
with the theory of moral development is Lawrence Koblherg of Har- 
vanl University. Kohlberg became fascinated by the eatly work aithis 
atea by the late Swiss psychologist Jean Piaget. Piaget, at one postin 
hiv life, became interested in how moral judgment develops and haw 
children acquire rules. One of his “experiments” was to get on hy 
Knees and play marbles in his village sqmare with young boysal duller 
ent aves from § to 14, While playing wath them, leaked them ques- 
tions about the rules of plaving marbles; Where do the rules come 
fom? Can thev be changed? What happens if rules are broker? Wha 
Piaget noticed and what became the basie insight upon which Kohl. 
bere has built his theory—is that children at different ages have dis. 
tinctly different wavs of thinking about moral questions. The struc tine 
af theit thouebt has certain characteristics but changes over time, bee 
coming increasingly more complex a Ut eanstders more aspects of the 
situation, Kohlbere’s reseatch, which has heen gome on now tor 
most 3 veats, bas Led toa theory that describes distinctive stages ol 
moral thinking and how people move—and donot niove=tough 
these stages, 

Kohlberg’s theory hay been undergoing change over the vers, but 
in ity most well-known form he describes six stages af moral thinking, 
Tre first stage, which children enter about age three, is the punishment 
and reward orientation, The child reasons morally on the basis al being 
rewarded for being good or being punished for being bad. Stage 2s 
called the jnstrumen ta-relativist arientation, The petyon thumks ihout 


ineral issues from a rather selfish perspective and is dominated by the 


2 


corect was, Here we try to live by and live up to the expectations of 
those aromnd us, Staged is sometimes called the “Law andorder" onen- 
tation, Authority and respect for the social onder become dominant 
here sodoes an appreciation ol the law ava pleserver af the vac tal gon. 
Sage 9 is the social contact and individual rights stage, Moral respon: 
sibility is seen flora the perspective of a sacral contract suck as the Bil 
of Rights which states concern for therights of the mudividaaland con: 
ceri that the procedures of due process are followed, Finally, at stage b 
is the universal ethical principle oriemtation, which is, by the was, a 
stage that few people seem to attains An individual at thes stage habit 
ally reasons according to hiv or her awn conscience, according to sell 
chosen principles suclh as justice aad respect for the dignity of al 


human beings. 


(): Can you tell what stage U'm au? 


At Evervhody wants to know thar ay soon as they come actovy this 
theory. [really have no idea. La order to know, sou would have to be 
tested, Kohlberg hasan interview method of determining thestageot an 
inulividual, He presents vou with a series af oral dilemmay and ay 
sien atstage after examining the stinctute ol your answers. [es nat the 
decision you come to when dealing with the dilemma, but the way you 
solve dt, the sophistication of sout thought, that deteniines cour stage 
of moral development, Other researchers, su ty James Revtand John 
Cabby, have developed paperand-pentcrl tests usiie dilermity, that de 
HOE PeeqHiTe UIMeCONSUANINY TET IEW’, 

The technique of using moral dilemimasis very important to kobe 
eve and fis followers, Not only at the means by which one's shige 
determined, but itis lve an important meaty al helping persons move 
In higher stages, For moval development (o takeplace, one set af think: 
iny strnetuts's must he replaced by another. Phisisnotidone, aconling 
lo Kobtberg, bv divet teaching, goog! will, or good behav ion, Triesults 
font cognitive clash, fom the confrontation af lower stage thinking 
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Terma in it fourth-grade class, most ob le students are probably at 
stage 2, the instrumental rekutivist orientation or pleasure prinaple 
stages a few areat stage 3, the good boy nice girl stage, With the proper 
interaction the stage 2 children will be attracted to the stage $ way of 
thinking. Ou the ather hand, progtess is slow and many peaple get fix- 
ated at low levels, Thereare plenty of adulisrunning around at stages | 
and 2, The majority, though, are at stages 3 and 4, But this cognitive 
clash, which ts so important for forward progress, 1s also sequential. 
One cannot jump from stage 2to stage 4, in effect skipping stage J. We 
have to work our way slowly and laboriously through each stage. Also, 
not all cognitive clash at each stage is effective, Going back to ou 
fourth grade, if he teacher is stage-Land continually involves herself tn 
classraom dilemmas and other moral discussion employing her stage 4 
structures, she will be helpful to the fev stage 3 students who would be 
aucracted to her way of thinking, but she would be of na help to the 
otk rs. Her stage-d thinking would make no impression on the stage-2 
students. They would hear the words but would not comprehend the 
moral structures, Ht yeems to me that thisis why somuch moral preach- 
ing—at home, in sehool, and in church—has not been as effective as tt 
might be. There has been too much of a mismatch of stages between the 
teacher and the learner, 

The heart, then, of the cognitive development approact directsrdu- 
entors to Confront children with moral dilemmas=problems that have 
two, or possibly three defrnsible solutions, The most fimiousof Kohl: 


here's dilemmas is the Heing case, which goes ay follows: 


In Eunope a woman wars nea death front a spectal kind afcancer, There 
was One drug thal the doctors thought might save her. fives a form of 
radia that a druggist in the same town bad vecrutly discovered, The 
dug was expensive to make, hut the diugerst was charging ten Hines 
what the drug cost him to make, Heyaid $200 fortheradiumand charged 
$2,000 for a small dose af the dug, The sick wounn’s husband, Hein, 
went toeveryane he knew to borrow the money, but he couldonly getto- 
getter about $1,000, which ts hall of what itcost, He told the druggist 
that his wile was dving, and asked him to sell the drag cheaper or let him 
pay later, But thedraggist said, "Na, [eiseosered the drug andl fm gong 
1) 


tt be 


The following questions are the kind the teacher uses to reveal the 
nature of the students’ thinking: 


|, Should Heine steal the drug? Why or why not? 

° Tf Heine doesn’t love his wile, should be steal the drug for her? 
Why or why not 

3. Suppose the person who ts dying ws not his wife but a stranger, 
Should Heine steal the drug for a stranger? Why or why nov 

4. Suppose it'sa pet antinal he loves, Should Heme steal to save the 
pet animal’ Why of why not? 

3, Why should people do everything they can tosaveanother’s life, 
auny way? 

6. Wisagaustthe law for Heinz to steal, Does that inakeitmarally 
wrong? Why or why not? 

7. Why should people senerally do evervthing they can to avoid 
bieaking the kaw, anyway! 

8 How docs this relate to Here's ease? 

After an initial presentation of the dilemma and sonie bnef diseusston, 
the teacher divides the class into groups based on their solution to the 
dilemma and then asks cael group to come wp with its best most 
morally strong—reason, One the groups have done that, a structured 
debate takes place focusing on the question, “Whatisthe ght thing to 
do and why?" 

Fhe purpose of faving students grapple with dilemmas ty ta atd 
them 2. developing more compley reasaning patterns, Usually the 
dilevunay ave tulved to Lit the expertential level of the students, Bs 
continial exposure to the intellectual tension and higher stage think: 
ing, hildien acqiate higher and more comprehensive stiges of mori 
reasoning, Kolberg justifies the schools teaching this process by itr 
sisting that the U.S. Constitution isa stages) document, and to insure 
the future of our democracy we must help childien reach this level, 
While at's an interesting point, itis odd that teaching cildien higher 
levels of thomeht—moral and otherwise—needs justiing. 

Kalilberg’s theory of moral development is an aptimistic one, We 


uy 


2 


particular level, there is no bucksliding. As Roblberg’s theeny and 
assoctuted research have become better known, and since he and others 
have attempted to apply it to schools, aemumber of practical ane theo: 
ietical questions have been raised, only a few of which Facil mention. 

Hirt the theory is continually being modilied, and reputable 
research journals have published reports raising questions thou! the 
empirical basis for the theory and the positive results of progrants 
where this approach has been applied. Second, the theory 1s a rather 
harlow one, concentrating as it does an reasoning and only indirectly 
affecting beliavior.Itis questionable whether American parentsate go: 
ing wy buy an approach to moral education that comentrates ex 
sively an thinking and has so litle to say about Low chibdien actualy 
hehave, Myown concern isthe turning ofthis sch nse moral edu 
ction into a word game with few implication or action. Teaching 
our children how todiscourse about comples pet sal andsoctal issues 
without helping them in the world of action could be an empty and 
dangerous victory, This particular criticism, by the way, holds true for 
values clarification, two, 

Still, Rolitberg’'s work appears to be of basic significance, [allows 
siongside a great deal of other research that suggests we go through 
definable and distinct physical and psvchological stages: Tomay vers 
well be that itis mue too carly to judge the potential of this approach 


tw moral education for schooling, 


Moral Reasoning 
JVs Very interesting. Bt PU still Like to Know qwhat stage Put at 


A> Believe me. so would L Butsinee | can’ tell you that, ferme tell sou 
about the thitd approach instead, The third approach is called moral 
reavoning, Actually, 1 goes by many nantes, stich as skills for ethical 
action, value analysis, cognitivist approach, teaching phitasephy to 
ciuildren, and strategies for solving values questions, 

Fis approach bas an ald and honored vadlition, Quite simph, 
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contented by problem issues, Ther ty to equip then witht logical 
thinking skills so they don’t havetorely on emotional response or prep 
uiices, Advocates of this moral reasoning approach believe childien 
should be ableto provide reasons why stealing should not be permitted, 
Further thes should be able to derermine mider what crcumistanees 
pallticula what stealing might be justilied. They should be able to 
auiswet stele question iy; fy there suet a thi ay a flust wat, and af so, 
unlder what conditions? 

Advocates of moral reasoning argue that itis essential for individ: 
uals ina society ta solve moral problems rationally and to be able to 
understand and interpret the nation’s Ganstitution and other founding 
documents, While the arguments ae similar to Koblberg’s cogmitive 
inorsil development appinach, the supporters of moral reasoning see 
important differences, Specifically, they believe mequipping the child 
with reasoning skills for analvving ethical decisions rather than setung 
tip situations (discussion of dilemmas, far instance) and hoping that 
the transition to higher moral stages will eventually take place, Such 
avappreicl ay both tao atbitraay and too paysive for the proponents al 
wnat rewoning, While they object to the cognitive moral develop: 
enc approach, they often have disdam for the values clanhciion 


approach, which thee believe is amti-tational and ultimately bases in: 
porta bummatt decisions on petsonal preferences anid one’s alle tive 


sponses, Livtead, they recommend that the schouts teach a process ol 


IMAL TeuNONULY, 

{lieve are a mamiber of moral weaning schemes, nian of which 
came dec font philosophical ethics. One suc system hay been 
advanced by Jack Fraenkel, trinvalses seven steps. The fiistay to nden: 
tly the dilemma, Second, identify the alternatives, Thitd, predic the 
consequences aL cach alternative, Fotth, predict the short and Long: 
iota consequences, Filth, collect the consequential evidence, Sixth, 
avery the comectiteyy of each consequence according to a tamber of 
citi based on the enhancement or dimmation of human digit, 
Seventh decide on a cause of acon, 


Students pracice each of these stepy using games tnd learning aids 


uf 
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untiz they veproticrentavith the holestategs Adsocates ate que tp 
pointout tat much atthe cme an cuntent fom Tierantie ta biol: 
oy w replete wi Isties and ey aly that un bes astmte probler: form 
This ty particularly true of the social siete and histaty, atud mans 
scholars in these areas have been faders its deveiapnis: thts natal ten 
soning approach 

Ay antactive as Mis appeotede iy aint av okt es ty audition, meta 
reasoning iv not widely tactaced One obiszouy teavert a thar ie vel 
fev teachers have taken courses 20 ethics; many ate emmable tou ncubite 
then metherd ol maal proleni ohing, dial anal thes conden ty 
seeder, the aapraach will have very hated appli ion \nother 
objec dunt Luived 18 whit ty see be bets eyeesstve LItOnality anil liste: 
gail lortheemouional ident mazal decision making and behave, Ave 
we to believe taeve are areas where the altective hay no place ala 

try sumtin, although this thid approach, moral reasoning, fa 
Love fiver an edication, paticaluly al the college level, there tea 
nmin af mmeereviane elferts to adapt the approach for elerentary aed 
secondary schon! sivcents, However, debate proof ob the ws ideale 
effectiveness ob valur analysis ay yelto conie, But, to answer your qUes- 
(ion abut your persona stages of moral developanert, madi ac ate (in 
moral reasoning would say, “Don't worry about the stage where vou 
sre, Make see vou bave the abitire to think throat ethical issues 


Make sure vat bare a defensible progevs af moral teasenitig. 


Set of Values 
Qs Addright then. £think Phave dyerseot whats involved ar teacling 


rroral roasaniig, How about altesaenve fours 


AS Here the school sets oe to teach a partiaahin web ol ities suc 
conrage, respect for property, and Laizmess in dealings wah others, Like 
ioral reasoning, 10 15-a very okt approach, Certainly i eut counts 
right yp to World War fi educators were cemfortatle with this gps 
joroach, anc twas the rule rather than the exception. Althonzh some 
whooly had exphart values they taught, values that were SOME LMS 


winter on the facade of the schools or ut the hallways tg. "Virtte dy 


ap 


sawa reward” or “Knowledge, Service iad Love} an mogt eases the 
values were mpher, Commonly accepted values were loveaf leaning: 
Hespectlor hard work and achievernent: desirability of certain personal 
baits suucth as courage, kindness, and self reypeets and certain social 
ste zbutes su ti as respect for property anal settling differences ant anon: 
violent nannies These represented wit inany educators believed way 
he subtle curriculum of the school, Baste salls we important, but 
saver these values, Indeed, some ane that the values were the pu 


nus Cuan 


Pheve values were Laueh ana vaiety ol wars by being inadeled by 
(lie teachers, by announcing them te the chikhen, by building then 
ito the rules, regulations, and expectations for how students should 
behave, andolten by embedding them inthe cineulam contentivell, 
For anistatie, Limes way behavior teachers tied ta tedlect Tewats 
Clearly a behavioral expectation aid was atten the subject ob readangs 
anil dhivctuwtony tte suet subjects ty history tnd Frghih, Lyuypect tliat 


the ellecovenessaf this auproa ito teaching a paticaar setal values iy 


dependent upor the senting in whicl students ate exposed te theye 


valies, Luther wards, the value miei iy the menage, 


(): This alternative sens diflevent from the inst thee: 


As Inwhatwaz 


Q: Well, lor one thing the others all fave partic plactices asyoc 
ated WD hen, but doest’t this gpproae hte valaey seem anu Le mate 


pelvaniye? 


ASL agree, bit yan approach we have not resent ed av ani h asthe 
others. Eatesanipte, the vahue af faitaess; it only one of thevalues to 
be bangla acd tadiionally we fave used the tlie E'y-exhartinian, 


evample, and espeneniece Tawould bedithaltto identity those factors 


OE Mc idents that cause a student totequite the valae al kanes, Besides 
the ptoblem of distinguishing what vanes are leaned in school or 
elvewhere, theres the problem ofidentufying what witlin the seiool 


environment specifically contributed to the acquistion of the value, 


ye 
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Put simply, different students learn in different wars. some lean 
through verbal invtiuction, some by modeling, some through what 
teachers and other students expect af them, and yonre thtangh various 
combinations of all of these, This alternative seems to How for many 


“floret student learning and teacher instructional vsles, 


Q: Ix school were to stitute Huy tpploach, where would the set ol 


values come from 


As Good question! [n most cases values have evolved over time and are 
not altways clearly articulated. Thee represent what the majorty of the 
ople believe is important and right, The distinguished nthtapalo- 
aist, Claude Levi Strauss sau: 

I div not believe that any society cant be built uponta purely Labont foun 


dlation, Men, to fiverogettier, eed sonnerhiny mone, ¢ sett vathies Ww hich 
ane beyond dispute and whiclt ave the living link qunong the. 


‘That is part of the answer, then, The values come tron the ‘yelivls sand 
expectations of the people. 

Another source of valuesis founding documents, like ou Gonstiitt 
tiont and Bill of Rights, We believe in life, liberty, andl the pursuit of 
happiness, These values ate reflected in school. However, strice NOt 
all commumities have the same values, not all schools have the same 
values, One would expect the people in a sinall Portuguese-Aunerican 
fishing village in Rhode Eslandl tohavedtffererat values han the citizens 
of Beverly Hills, California, And in a democracy like our own, with 
locally controlled school systems, we would expect the schools to re- 
flect some af these differences in the values thu are promoted, 

We have just come through a period where out values have been 
under severe pressure, First, since World War IT there have been many 
changes in our society, often {ting in stess and stun om the value 
system, Then the Vietnam War divided people into hawks (who valued 
patriotion, standing by ourallies, and respect for elected offterals) and 
doves (who valued peace, non-violent methods of settling disputes, and 
dissent against rigid authority), Add to this the civ rights struggle, the 
sextatl revolution, and Watergate and itis ete why people fete that asa 


OR 


society we bal to common set of values fo pass onto oun youth, Then 
comeane Cane along and claimed there was a generation gap—with 
chile ont values held dy young and old, There way even a slogan, 
“Der camastanyone over 30." Lan oversimplifying the point, but in 
‘his cnvanment people were confused about everyone else's values 
and concerned out what values the shoals were passing at. 

“Teachers seemed to be just ay divided over value issues ay everyone 
che, and they became unsure about their role as value tansmitters, 
Without a Cleat sense of a shared value system and a common matstlity 
uniting us, 1 seems to me that schools took @ less aggressive role ta 
value tinsntission, In my opinion, much of the repatted cutent career 
dissatisfaction of teachersand the widespread problems of disaplinem 
schools are closely related to teachers surrendering someoftherr role as 
interpreters and supporters of the community's values, Further, 1st: 
pect tut what is Lurking behind the vaguely defjned hack-to-the-hastes 
movement is more than a concern for wading, wi iting, and arithmetic, 
Many people sense the school’s uncertainty and lassof motalauthority 
and teachers’ seeming willingness to pul up with unruly belaavior from 
students, fran inarticulate way, the public is sending the schools 
message, Whether that message iy being heard on not. is unclear, Butt 
iv being communicated by refusal to support bond issuesand tas levies 
for schuols, 

Earlier Ementioned the Gallup polls in which 74% were in favar ol 
instruction in the schools that dealt with morals and moral behav ton, 1 
seerny tome that this particular approach of teaching set of positive 
social sales supports this commamnity devite, My colleague Andiew 
Oldenquist calls this approach diuective moral education, [enables 
the school both to instruct certain values and to set bebias ioral stan- 
dares, For instance, if school is clearly committed to teaching respect 
far the rights of others and service to the community as necessity ato I 


hutes ob a good citizen, then the faculty will stress these salies through 


- dite tinstruction, through the school environment (sometinnes ctled 


the hidden curriculum} and through expected standardyel behavior, 1 
alo means the schools prov ide experiences in the mara How of acts 
inv where childien can be involyed m activities which demonstrate 


these values, 
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Q: What is the case against this fourth aliermatives 


Ar Thissetal-valtes approach has ilvcritics. Some, ike Kohlberg 
it cannot be done, He describes the set-of-values position asthe "b. ol 
vittues” approach, where the school pulls certain virtues auto the bay 


and uies to teach them, Koblbere believes that such an approach layne 


psichologieal valiity, Others object to the pedagagieal ayppioe h, 


because they consider itindoctrmation, The methods appeat to mvolve 
manipulation of children, Although not necessarily so, the appt isto 
the emotional, the untellective, the non-rational. 

4 third objection centers around the question, “Just whose set of 
values are we going Lo teach?” Hours isa pluralistic society, respectful 
af the values of all groups, cau the public schools supper one yet of 
values without seeming to favor one group and to ollend the other? 
This is seen av all right for private schools aad religions schools, but 
not for the public schools, 

These, then, are the arguments pro. amd can on allemaave ap- 
proaches to moral education that are typically presented to teachers 


and educational adiinistrators. 
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A Synthesis Approach 


Q): | think { understand these four alternatives, but Lam curiousabout 


where youstand, And what would vor doifyou were running a school? 


As Let me sanower both of those questions, but one ata time, Reale 
that Lam siating my preference, First, Edo mot think iis a matter of 
choosing one ol these alternatives and rejecting the others, [da nat see 
them in opposition to each other. Each approach has certain strengths 
and should be used to gain certain ends, Values clarification should be 
used to bring values issues and problems to the fore and for motiva: 
tianal purposes, but tt should not be expected to be the entire moral 
education of school children, which Ehelieve is the cave presently in 
many schools, The same is true of the other alternatives. So often tn 
education, there has been a search for the “oneright way,” but believe 
people living in a free and democratic society are just too contplex to be 
well served by one approach, Another way of saving thists that people 
have different learning styles, Funthermore, these dafferentapproaches 
stress different aspects of moral thinking. Since individuals ate inter: 
ested in ornced different things at different times in thieit lives, this sug: 
ests 10 me that we should draw on all of these alternatives. 

Second, { believe the fourth approach, thatas, direct!y teacling a set 
of values, needs to bereemphasized, Let me quickly state the reasons for 
my support, because this approach ismost Irequently attacked by advo- 
cates of the other three approaches, Foremost among the reasons 1s my 
belief that Americans are bound together by a common set of values, 
‘These values are stated in our Constinition, our Bill of Rights, and our 
laws, Further, they are cmbedded in our traditions andl the daly lives of 
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muLciizeny, Same ol these values ate respec lor theriehityal others, for 
Livieys, fat caaperatien, far competition and (he pursmitotexcellence, 
for compassion for the daiderdog and the oppressed, for comage, cid 
lor hard work, Pan see nothing antidemocatic ar aflenisive ta ams 
particu religions or ethnic group the school conscionsly tyes 1a 
promote sich values ay these, On the other hand, fahure to pramate 
them could be socal smacideor, atthe lest teal: nean has ing to live 
in society very dilferent from theonewehave nas Fan quite satisticd 
that the schoals ane justified in promoting whatt ve been wen aspost 
uve American values, And, Lan sure the courts would see tthat way, 
100, 

Wil read tothe isue ol indactimatien, we run ma some seni: 
tie problems, brrowr society, indoctrmation has anew auive canmotation. 
I conjanes up visiony of weird religious sects and fanatical political 
groups. But some kinds of indoctrination goon in our schools stat 
ing with kindergarten. A. 8, Neill, the founder of the famous Summer: 
hill school, abhorted indoctrination, but there was clearly indoetina- 
Hon going on in bis school, Forme, atcomies down toa madera degree 
and method in particular situations. For instauice, to attempt ta instil 
patiiotim Largely though heroic stories of Garent teaders, marl 
music, and frightening scenarios of what will happen ta us if we dan’ 
eve blind obedicnce to those mn authority yy ceatly objectionable, al 
not dowmight dangerons fora demaciaticsoctety, Ves, there ty a place 
lor songs andlor honoring ony heroes through stories, but teachers also 
need to make acase for patriotism, orany other vahte far thy matter, by 
using moral reasoning, 

Schools wre tvolved in moral eduction whether they wantte beor 
nots in yome Lavhion they unpos sa set al values on students, Sone 
vhools and teachers are more direct and mote eonycious of the values 
they areimposing, but by the very natire of education, allo nt What | 
believe is that first, these values be identified publicly and then be sen- 
vibhy woven into the fabric er school tile. 

Let ave now tui to what E believe ts the mest vetious deticienc at 
AL Four ob these alternatives. Ehegan aut conversation by delining 
oral edhication as what the schools da ddieady and indiveetly (oallect 


har the students’ etiiical hehaviar and the wav they ink about issues 
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ob nehieand wiong, [vor dink back aver these alternatives vot will 
notice that they seen to deal very hea ity with thinking+helping chil 
dren intellect chil then values: geting them to function at 
higher levels of moral thinking: leaching them a wav tathink through 


amoral problem, In recent years, the behavioral end—what children 


and young peopleactualy dohas beer all but absent from the dinen: 
can discnssion of moral education. While T belteve the intellectual 
dimension is tmmensely inportantand should be the primary focus af 
the school’s efforts: nevertheless, ow out clildien behave ty af ili 
male AMportanee (0 parents, to the children themselves, and to the 
soe, Being able to alk @ good game is not, and shonld not, be the 
aut of aschool’s moral education program As teachers and adininis: 
ators we want chifdien to team to behave as good citizens, good 
patents, and good tnlivadinils, We want stadents to know their values 
and to actor them, to think on high levels buralsa to acton high levels, 

Letine give one example ol a behavioral aspectofmoraleducation, 
which hay to do with being a contributing member of sactety, A persive 
ent theme among many vonng people is" feel useless, Lam ne good ta 
avon.” Trchild does notescel inst hoolasastudentoranattitere, he 
an ste may have very tow selbesteen, tone tecinolagiglly soplasu: 
aited socets, the appottinities ane few for childien to be al help, to 
make a meningll conatbution ta-others, There ae few Gams and 
‘ainily businesses where south can team towork andto contitbure, Add 
io this the child-centered quality of American homes and schools, and 
weend up with children who have a good deal of practice receiving but 
vel Hite giving, TE san-esammoe it the only game in town lor most 
childhen ts sehiogl And thal] school does by wane ab moral education ts 
talk about what tsighter wrong, then we should not he smprsed al 


cu chifdier are sell-centeted cand incapable of giving to athens, 


(); kat, that's the problem. But whatis the salution? 


Ab Mone time ago Aristotle was asked, “How does aman became virs 
tao? and he responded that a nian becomes virions by doing vit- 
uous acts, He becomes brave by dog bravesicts, He becomes kind by 
doing kind acts, People need opportunities ta lean value-relared 
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ckilly and opportunities to put values into operation, We do not be: 
come brave ot courageous simply by talking about it ot reading about 
brave deeds, This may help, but people need practice, Well, let's go 
back to the school’s rale in helping children to become contributing 
members of society, E think case could be made that, while we sull 
value helping others ay a goal, the opportunities for children to leam 
how to contribute and to get practice are increasingly Finited in the 
schools and in the community, 

What 1am suggesting is that parents, leachers, and the (otal com: 
munity build back into the lives of children chances to contribute to 
others and to get practice helping, Schools can and should lead the way 
here. Finst, they can set the clear expectation that chiidven within this 
particular school te expected o help others, Second, teactiers GUID 
suctchildien insimple skills of helping Thrd, chev can make appot- 
tunities available for children to get practice at helping, Here T beheve 
we should startearly by having children take responsibility for keeping 
the classroom neatand orderly, but gradually children should be giver 
chances to help one another. Children tutoring other children as one 
example, Clder children helping lower grade teachers with an individ: 
ualized reading and spelling program is another, There are many tasks 
that children can do, from correcting papers to helping keep the 
school library operating at top efficiency, Ulumately children must 
have chances to help outside the schuol, Schools should act as brokers 
between individuals and institutions reeding help. Alittle imagination 
andenergy will tun up innumerable opportunities, [rom shut-ins who 
need errands to be run anda friendly face with whort to talk to dav-care 
centers that have a continuing need for volumeers to give individiral 
attention to young children, There are blind people who need to be 
read to and helped in numerous wavs, Thereare increasing numbers ol 
elderly people living apart from their families on marginal incomes 
who need help. There are also class parojects, stich ay keeping a small 
park titter free, But these first three steps are not enough, 

Children and young adults need opportunities to refleeton and talk 
over their helping experiences. Teachers have a very important role 
here in helping students sohe problems and get perspectives on what 
they are doing, But, basically, the helping experiences CUTY WMITINSIC 
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vale therpelves ane the fearing is inthe doing, Schaaly should net 
just help chibdien think and talk about moral issues, but should ga 


step further and nrtke apporimnities for students ta art morally, 


(): So Leake it hae il yon were rimming av hoal, vate would myttited 


programe of moral alan: 


As That would certainly beg stong recommendation L would make, 
But let me go back and sketch wheat | would doto promote the develop: 
mnentol moral education. First, would hold consciousness using and 
informational meetings on moral education for both teachers sand 
patents, His tmporeune to keep parents toformed all the way along the 
Line. Informed, thev will be vour biggest supporters, unuitfor ned, they 
could destroy vout best cllarts, 

Once thete is support from the patents and teachers inthe com- 
munity ad a decision iy made to go aheud, then we move into the 
second phase, the study phase, Phere iy more than suffiiens Tieratare 
an this topic. Groups shard study all four ol thealteraatives, not with 
view toward cheosing the ane they preter, but with the mitention of 
negating approaches and then adapting the integrated appraa ll to 
the Joual scene, Earher E gave examples of actavuties that stress the helps 
ing selationship, bue if a community wished t0. sites other valtes, 
apptoptiate activities could be buat into the overall approach. Hs 
really cmnatter of deciding what values a commits wishes (a stews 
and then addressing thenr chrongh the cuniculi and throught the 
lerning climate of the school. 

An iamportant part al this stuedy phave tivolves a sell study of the 
school which attempts to gauge tis moral imate by the ACUI 
currently going on and by the signs of trouble, such asa high level of 
vandalism or absenteeisin, 

The third step is organizing the program usell, Whatever i date 
dhocld be of focal design, However, the program shoud have CeTLHIN 
general clianacteristics, For ane thing, should be public. taremts and 
other teachers should know what will ake placeat specificgrade levels 
or within particular subject matter areas. There should ben ny sterde’s 


about what is being taught, The program should be integrated and 
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comdinated. Fact teacher should not beencouraged, willy-nilly, couse 
4. Beand Caalues clarification games; M.N,and O moral dilent (lis- 
cussions:orX, Yand Z moral reavaning skills, While avoiding at lock: 
sep cumticulum, there should be some structure te moral education 
similar to the stimetine in students’ sGentific education. Phe program 
should noc stress just the verbal: thereshould bean experiential dimen: 
sion. 

‘The fourth and final step is program evaluation. Asin all aspects of 
schooling, we should ty to ascertain tie impact of what we do, ACthis 
stage there are no highly developed evaluation techniques for moral 
education. There are some commonsense approaches, such as check: 
ing to see if there have been any changes in the rates of vandalism and 
absenteeism, Another source of evaluative feedback comes hom teach: 
ers, Da chew see the program making a difference with students in thetr 
classrooms? A survey of teacher attitudes and observauons could bean 
important source of data, In addition, there ae instruments which 
measure the level of moral development. One instrument developed by 
James Rest of The University of Minnesota and one by John Gibbs of 
The Ohio State University ase short, paper-and-pencil formats, These 
could be used both for diagnostic and progtam monitoring purposes. 

These four steps, then—consciousness raising and information 
sharing with teachersand parents, astudy program leading toa general 
plin, the development of a detailed curriculum and implementation 
plan, and finally, asystem ofevaliation—ate what believe to be broad 


parameters of a program of moral education. 


Q): One last question, and i's a question of opinion, not fact, Today, 
eductlorsare being told what we should bedaing fromecology todrug 
education. What do you think will happen if we just ignore monal 


education? 


At keep in mind that moral education goeson whether weconsconsly 
address it or not, Our children and young people aie continually get- 
ting an education in values and morality from telerisianand the rest 
of popular culture, from peer groups, from thet families, and fram 


what goes on in school, What Tat suggesting ts that we tty to da the 
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job more deliberately and constiuctively, that we plum what we do, We 


da this with scienceand physical educauon. Whe not moral edueation? 


Q: But, what will happen if we don’t take this matter seriously? 


As Frankly, Hdon't know. Pin sure we could both recite statistics toone 
another about the tise in the rate af teenage suicides, drug addiction, 
sexual promiscuity, and vandalism: but L really don Uknow whatthase 
figwies mean, Instcad, let ine conclude by switching roles with you and 
asking you some questions for which vou ought to have answers: Do 
you think our schools are helping to develop peaple with values you 
admire, people you feel confident can preserve our say of life? Are you 
happy with what the schools are currently doing? Hnot, what are you 
going to do about it 
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